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If you are starting a new pupil premium strategy plan, use this blank template. If you are continuing a strategy plan from last academic year, you may prefer to edit your existing statement, if that version was published using the template. 
Before publishing your completed statement, delete the instructions (text in italics) in this template, and this text box.


This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	404

	Proportion (%) of pupil premium eligible pupils
	31.9%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025 – 2026
2026 – 2027
2027 – 2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Emma Estell

	Pupil premium lead
	Alice Germaney

	Governor / Trustee lead
	Chris Birks


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£182,034

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£182,034


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Nationally, there is a gap in attainment between those children who are eligible for Pupil Premium and their peers. The main purpose of the Pupil Premium is to close this gap by raising the achievements and aspirations of Pupil Premium children. At King Edward, we are committed to ensuring that every pupil, regardless of their background or the challenges they face, has the opportunity to achieve their full potential. Our intent is to use Pupil Premium funding strategically to remove barriers to learning, raise attainment, and support the social, emotional, and cultural development of disadvantaged pupils.
We recognise that some pupils from disadvantaged backgrounds may face additional challenges, including lower prior attainment, reduced access to enrichment opportunities, or social and emotional needs that affect their learning. Our primary focus is to raise aspirations, instil a sense of personal pride, provide a purpose and relevance for learning and ultimately to help every student find their strengths and interests.
High-quality teaching is at the heart of our approach, with a focus on areas children with Pupil Premium require the most support in, to ensure we give them the best opportunities to meet their full potential. We adopt a whole school approach in which all staff take responsibility for the outcomes of children in receipt of Pupil Premium and raise the expectations of what they can achieve.  
We provide enhancement opportunities, which some pupils may otherwise never experience, ensuring children are aware of the world around them. We do this through the school passport which maps out a range of experiences as well as a wide range of sporting activities and other enrichment opportunities. 
Through being deliberate in our development of character we aim for children to leave our school as well-rounded individuals – a King Ed’s Kid. We achieve this through focusing on the 5Cs: Compassion, Courage, Curiosity, Confidence and Community.  
Recently we have seen increased mobility in our school with children from a range of backgrounds and needs arriving at the school. Within this, there are a number of EAL children arriving at the school with a low level of English, several of these are in receipt of PP. This has emphasised the ongoing need to support the oracy of the children in the school.  
The number of children who have SEND and are in receipt of PP has also increased, therefore we need to ensure that these children are receiving the best support they can. We know that together, inspired, excited and determined, we will succeed.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attendance
· Attendance continues to be a challenge for the PP children in school and there is a significant gap between the attendance of FSM children and non-FSM children.
· The number of pupil premium children who are persistent absentees is increasing.  Ensuring that these children get the support they need to get into school is vital.  
· Some of our persistent absentees are not attending school due to factors other than just illness/holidays such as poor mental health, families circumstances and an unwillingness to attend. 
· Some of our vulnerable families struggle to get their children into school despite support given by our two new attendance leads in school.

	2
	Attainment in particular writing
· Across school, the attainment gap between PP and non-PP is significant. 
· As a school, the development of writing is a key focus. 
· Attainment in writing is not yet at the national standard and children in receipt of PP are currently behind their peers in most year groups.
· Data shows that boys writing is particularly an issue as they are behind their peers in all year groups across school. 
· In some year groups, the gap between boys and girls writing is more significant.  
· The gaps in writing are often down to basic features of writing that have become engrained from lower year groups as well as lower starting points due to a lack of vocabulary and oracy skills. 
· Oracy and language across school continues to be an issue with children coming into school with low communication skills. This has a huge impact on children’s writing attainment. 

	3
	EAL
· As a school, our demographics have changed a lot over the last few years and we now have a much high percentage of children with EAL, many of which are also pupil premium. 
· Many of our PP new to school children are EAL so it is vital that they have a thorough induction process and that we are adapting as a school to meet the needs of these EAL children. 
· Children with multiple characteristics of PP, EAL and SEND are increasing across school.
· Some of these children’s needs are not always identified straight away. 
· Many of our EAL children (particularly those new to school) have very poor oracy and language skills which impacts their ability to fully access the curriculum and impacts their progress, particularly in writing. 

	4
	SEND
· Due to our increasing numbers of children with SEND, adaptations need to be put into place to ensure these children are able to access the curriculum and that they have a sense of inclusion and belonging. 
· As above, children with multiple characteristics are increasing and needs must be identified in a timely manner.
· Some pupils and families are unable to access external agency support at any early stage (due to lockdowns and other external agency complexities) which have delayed access to agencies beyond school.
· Many of our SEN children have communication, language and oracy needs.

	[bookmark: _Toc443397160]5
	Pupils’ Limited Life Experience/Enrichment
· Many of our disadvantaged pupils have limited experiences beyond school including our local area as well as the wider world.
· This has a significant impact on their ability to engage with some parts of school life and our curriculum and often impacts their vocabulary and inference skills.
· It is vital that our curriculum and enrichment offer supports children and families with this. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To improve the attendance of pupil premium children, narrowing the gap with their peers and reducing the number of persistent absentees.  
	· Early support is given by school attendance leads to families struggling to attend school including working with outside agencies where necessary.
· Engaging and motivating reward systems are in place that incentivise attending school for the children and to give a positive ethos towards attending school.   
· The curriculum is designed to excite and motive children to foster a love and willingness to learn including events planned in to improve attendance at difficult times of the year. 
· All staff understand their role in impacting attendance in a positive way. 
· Attendance data shows that the gap is narrowing and that the number of persistent absentees is reducing. 

	To increase attainment and close the gap in all subjects but particularly in writing and PP boys.
	· The attainment gap between PP and non-PP is reducing and progress is increasing for children across school. 
· The writing curriculum is designed to engage all children – particularly boys. 
· The writing curriculum is designed to develop high quality vocabulary and oracy skills, particularly through the use of continuous provision in EYFS and KS1.
· School is a language rich environment where children are encouraged to talk and communicate to develop those importance oracy skills. This also includes the classroom environment (displays, working walls etc). 
· Staff know their role in being ‘relentless’ in basic features of writing so that gaps do not widen.
· The use of digital is used effectively to engage and support children in their writing particularly in their development of vocabulary. 

	To ensure that induction processes for new EAL children are robust to ensure that needs are met immediately and attainment increases. 
	· A robust induction process is in place for new starters with EAL that ensure staff are aware of their needs early on. 
· Our updated curriculum is designed with these pupils in mind to develop vocabulary and oracy skills. Adaptations are made for pupils with limited language acquisition. 
· School is a language rich environment where children are encouraged to talk and communicate to develop those importance oracy skills. This also includes the classroom environment (displays, working walls etc).
· The attainment gap and progress of EAL learners increases and the gap narrows. 
· Our use of digital across school helps to support children with their language. 
· Interventions such as Wellcomm and Flash Academy are used effectively to help increase attainment and confidence in these children.
· New starters are given early intervention to ensure that we are fully identifying and meeting their needs early on.

	To improve our provision for SEND children through effective adaptations in order for them to access the curriculum. 
	· Staff are confident in adapting our updated curriculum to meet the needs of all of children. 
· Our use of the Zones of Regulation is effective across school meaning that children are able to regulate themselves in order to be more ready to learn. 
· An increasing number of children are able to access the main curriculum. 
· Oracy, language and communication is promoted across school and is embedded in our curriculum to support those children with language barriers. 

	To provide a wide range of enrichment opportunities that engage, inspire and motivate children as well as give them a range of life experiences that will support them to access our curriculum, particularly with their vocabulary and language.
	· As a school, we continue to think carefully about providing a range of enrichment opportunities for our children. This will include visitors, trips, outside providers, experiences, sporting events and competitions and clubs.
· Pupil voice shows that children speak highly about the experiences in their King Ed’s passport. 
· Children have a better recall of our curriculum through engaging experiences.
· Children’s vocabulary improves as a result of these life experiences which feeds into other areas of the curriculum, particularly writing.  
· Our updated changes to the curriculum focus on giving children a wide range of knowledge and experiences about the wider world. 



Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £91,017
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embed quality first teaching by providing all staff with high-quality CPD throughout the year, linked to the school priorities
	‘Successful schools adopt a whole school approach to their use of the pupil premium that delivers on the full potential of every pupil..’ (Supporting the attainment of disadvantaged pupils – DfE - https://www.gov.uk/government/publications/supporting-the-attainment-of-disadvantaged-pupils)

	2,3,4,5

	Provide CPD on adaptations to ensure all children’s need are being met during lessons.
	Having a full understanding of every child is extremely important in adaptive teaching. Time needs to be diverted to identifying reasons for learning struggles, not just the struggles themselves. As such, pupils’ physical, social, and emotional well-being, including their relationships with peers and trusted adults, are fundamental. Schools need systems that ensure regular communication between teachers, families and the young people themselves to understand barriers and to share effective strategies. (EEF - https://educationendowmentfoundation.org.uk/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you) 
	2,3,4

	Embed a  language-rich environment across school through CPD on oracy and communication.
	Oracy in primary schools is vital for supporting primary literacy and a lever for social mobility. Oracy skills are also foundational to reading and writing and must be considered integral to any programme designed to improve literacy in KS1 and KS2. Recent research has suggested that "Good speech, language and communication skills are essential for doing well at school, but this is not being recognised or acted upon widely. There is good evidence that language interventions directly improve school attainment." (National Literacy Trust - https://literacytrust.org.uk/training-and-workshops/developing-oracy-in-key-stage-1-and-key-stage-2/) 
	2,3,4

	Provide CPD on writing – particularly how to address the gap in boy’s writing. 
	Giving every child the skills they need to read and write well is a central ambition of our education system. The importance of literacy extends beyond its crucial role in enabling learning across the curriculum. Literacy matters in countless aspects of daily life—throughout the life course— and it significantly influences the opportunities that children and adults have available to them.(EEF - https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2) 
	2,3,4

	Use of TAs to deliver targeted intervention or to enable in-class targeted intervention. 
	Targeted support, in small groups, is shown to be an effective method for pupils who are beginning to fall behind or are low attaining. (EEF - https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition)

	2,3,4

	Having an EAL Lead in school to support these children in school.
	EAL learners have a dual task at school: to learn English (language) and to learn through English. For this reason, EAL teaching aims to teach English using the mainstream curriculum as the context.  Specific teaching strategies and resources are therefore necessary to make the language of the curriculum accessible to learners who use EAL. (Bell Foundation - https://www.bell-foundation.org.uk/resources/guidance/classroom-guidance/effective-teaching-of-eal-learners/) 
	1,2,3

	Training a new attendance lead to work alongside an existing attendance lead who is also a DSL to provide a first point of contact for our new families. 
	Good attendance begins with school being somewhere pupils want to be and therefore the foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils are keen and ready to learn. In all cases the school – as the best placed service – should work to understand the reasons for absence.  (DfE - https://assets.publishing.service.gov.uk/media/66bf301e25
3aee7aafdbdfea/Summary_table_of_responsibilities_for
_school_attendance_-_August_2024.pdf) 
	1,3,4

	Giving two members of the EYFS staff half  day for engaging with parents. 
	Research shows that involving parents and carers in their children’s learning is the most important factor in enabling some children to do well regardless of background. (DfE - https://help-for-early-years-providers.education.gov.uk/support-for-practitioners/working-in-partnership-with-parents-and-carers) 
	1,3,4,5

	Provide staff training on our updated curriculum.
	Every state-funded school must offer a curriculum which is balanced and broadly based and which promotes the spiritual, moral, cultural, mental and physical development of pupils at the school and of society, and prepares pupils at school for the opportunities, responsibilities and experiences of later life. (DfE - chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https
://assets.publishing.service.gov.uk/media/5a81a9abe5274a
2e8ab55319/PRIMARY_national_curriculum.pdf)
	3,4,5 

	Provide an INSET day on teaching and learning and our curriculum.

	A commitment to CPD by school leaders and staff deepens the knowledge base of staff and increases impact on pupils’ wellbeing, learning and lives. (EEF - https://educationendowmentfoundation.org.uk/educat ion-evidence/evidence-reviews/teachers-continuingprofessional-development https://d2tic4wvo1iusb.cloudfront.net/eef-guidancereports/effective-professional-development/EEFEffective-Professional-Development-GuidanceReport.pdf?v=1635355217 https://assets.websitefiles.com/5ee28729f7b4a5fa99bef2b3/5ee9f50702191 1ae35ac6c4d_EBE_GTT_EVIDENCE%20REVIEW_DIGIT AL.pdf?utm_referrer=https%3A%2F%2Fwww.greatteac hing.com%2F)
	2,3,4,5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £45,508
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To deliver high quality Wellcomm interventions across school lead by our EAL Lead and a member of the EYFS team.
	There is extensive evidence that the WellComm programme positively impacts children’s oral language development in the early years. (GL Assessment - https://www.gl-assessment.co.uk/case-studies/sandwell-keeps-talking-with-help-from-wellcomm-early-years/) 
	2,3,4

	To support and track the progress of EAL children through the use of Flash Academy.
	Whilst it is imperative that EAL pupils are integrated into the mainstream classroom, these pupils are not always able to access the content that their peers are learning in lessons. In this case, FlashAcademy® can be an important resource in ensuring productivity in the classroom. (Flash Academy – https://flashacademy.com/blogs/guide-to-good-practice-with-flashacademy/) 
	2,3,4

	Provide additional phonics sessions targeted at disadvantaged pupils who require further phonics support.
	Phonics approaches have a strong evidence base to positively impact children’s reading. Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. (EEF - https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics) 
	2,3,4

	Additional reading sessions targeted at pupils requiring additional support.
	Targeted support, in small groups, is shown to be an effective method for pupils who are beginning to fall behind or are low attaining. (EEF - https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition) 
	2,3,4

	To provide targeted SEMH support through Nurture.  
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life. (EEF - https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning) 
	1,4,5



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £45,508
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pay for events/theme weeks at the start/end of term (times when attendance is historically low) to try and promote good attendance.
	Good attendance begins with school being somewhere pupils want to be and therefore the foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils are keen and ready to learn.  (DfE - https://assets.publishing.service.gov.uk/media/66bf301e25
3aee7aafdbdfea/Summary_table_of_responsibilities_for
_school_attendance_-_August_2024.pdf)
	1,5

	Having two attendance leads in schools to support families to provide targeted support with families – particularly PP persistent absentees.
	Good attendance begins with school being somewhere pupils want to be and therefore the foundation of securing good attendance is that school is a calm, orderly, safe, and supportive environment where all pupils are keen and ready to learn. In all cases the school – as the best placed service – should work to understand the reasons for absence.  (DfE - https://assets.publishing.service.gov.uk/media/66bf301e25
3aee7aafdbdfea/Summary_table_of_responsibilities_for
_school_attendance_-_August_2024.pdf)
	1,3

	Provide Forest School sessions for targeted children and year groups focusing PP with limited experiences. 
	Research conducted by the New Economics Foundation highlights that Forest Schools foster confidence, independence, and development in language and communication as a result of attending Forest Schools. (Forest Research - https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/) 

	4,5

	Continue to utilise the National Breakfast Programme.
	There is evidence linked to children’s wellbeing, as well as their physical and mental health, if they miss breakfast. We have a growing number of children that we now give a snack to when they let us know they’ve had no breakfast. We hope this will combat some of our readiness to learn, children’s health and wellbeing and also school absences due to providing the free breakfast. (DfE - https://www.gov.uk/guidance/national-school-breakfast-club-programme#overview) 
	1,5

	Sending the attendance leads on regular networks to improve their CPD. 
	With clear links between poor attendance and poor attainment and behaviour, tackling persistent absence is an important part of improving outcomes for all pupils. (EEF - https://educationendowmentfoundation.org.uk/
education-evidence/leadership-and-planning/supporting-attendance/
attendance-context?utm_source=/education-evidence/leadership-and-planning/supporting-attendance/attendance-context&utm_medium=search&utm_campaign=site_search&search
_term=attendance) 
	1

	To subsidise the cost of enrichment activities including extra-curricular clubs
	There is some evidence that involvement in extra curricular sporting activities may increase pupil attendance and retention. Children are unable to achieve if they are not in school and if their self esteem is low. Sporting activities increases both of these especially for disadvantaged children who may not experience extra curricular activities should school not offer these. (EEF - https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity) 
	5



Total budgeted cost: £182,034
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Attendance
[image: ]Attendance continues to be an issue for our PP children with the gap between PP and non-PP widening. The gap in persistent absentees is growing rapidly increasing by 7.9% since the previous year. Children who are PP and EAL have  a higher persistent absentee rate (34.1%) as well as children who are both PP and SEND (40.6%). These are both significantly higher than national. 


[image: ]Levels of attainment in writing especially boys
There is still a gap in the overall attainment of pupil premium compared with non-pupil premium both whole school and when looking at boys. However, the progress made by pupil premium children, including boys, is higher than non-pupil premium. 
Language Acquisition
Wellcomm data shows that progress and attainment of Pupil Premium children are both in line with non-Pupil Premium children and that the gap is closing. 
Digital Technology
Pupil and staff voice surrounding the use of digital technologies to support learning has been very positive. Children were able to talk confidently about a range of apps they have used on their ipads including Showbie, TTRS and dictionaries/thesauruses to support in English. They talked about how using ipads has helped to develop their ability to work independently. Some children were able to explain how they have used some of the accessibility features to access their work. Using voice notes and having the ability to take a photo of the board is something that many children find very useful. Children also felt that as their work was in digital folders on Showbie they were able to recap previous learning with ease. They also felt that having the slides from the lesson available to them meant that they never felt like they were going to fall behind as they would be able to move back to previous slides.  
Where there are 1:1 iPads in school, staff are confident and becoming more experienced in using technology to support teaching a rich and balance curriculum. Staff feel that using iPads allows them to be able to scaffold the learning better to ensure that all children are able to access the learning.   
Enrichment
Pupil voice around enrichment opportunities has been really positive. Children spoke excitedly about the things on their year group’s passport. They also spoke highly about school trips, clubs, the pantomime and many spoke about being given the opportunity to represent KEPs outside of school. This year, links have been made to the local care home which has targeted many PP children. Our school dinners catering company has also hosted 2 Feed the Family events which parents and children have attended together and spoken really highly of.
In 2024-2025, of the children who attended a club, 36% were PP. 
In 2024-2025, of the children who represented the school, 42% were PP. 
In 2024-2025, of the children who attended a residential, 31% were PP. 
SEMH needs decreasing due to OPAL play and Zones of Regulation
Pupil voice activities show that children are incredibly positive about OPAL play in all year groups. They feel that they have better and more positive lunchtimes as a result of this. Children spoke confidently about the Zones of Regulation. They could name emotions associated with all colours as well as strategies they might use in each zone. Children also acknowledged that all feelings are ok.



Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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